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This study examined the impact of a ninth grade intervention program entitled
LEAD in meeting the following objectives: to improve attendance, to improve academic
performance, to decrease office discipline referrals, and as a long range goal to lower the
dropout rate.
The study was based on the premise that research shows chronic absenteeism and
the dropout rate have long been problems in most high schools in the United States.
There has been increasing alarm over the dropout rate and its implications for the nation’s
well-being that has pressed school administrators nationwide to implement dropout
intervention and recovery programs.
.Eighty-five LEAD program students and eighty-five non-LEAD program students
were identified for this study. School records for attendance, academic performance, and
discipline for LEAD and non-LEAD students were checked. A Likert-type scale was
developed for each of the areas in which data were collected so that percentage
differences could be described. In addition, a student survey was completed by the eighty-
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five LEAD program students to determine the benefits of the program as perceived by the
students. LEAD program teachers completed a questionnaire about their perceptions of
the success of the program.
The researcher found that the LEAD program is successfully meeting the needs of
the “at-risk” student through the objectives of the program. Overall, the students’
perceptions were positive toward the LEAD program, and the LEAD program teachers
indicated a positive outlook for the program with some suggestions for the upcoming
years.
The conclusions drawn from the findings suggest that the study was successful
enough to warrant the continuation of the LEAD program for ninth graders. One year of
evaluation, however, is not a fair estimate of the total effectiveness that this program can
have on “at-risk” students. Therefore, the present LEAD program students should be
tracked through high school to determine the achievement of the long range goal of
reducing the dropout rate.
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Chronic absenteeism and the dropout rate have long been problems in most high
schools in the United States. As reported in the September 1994 edition of the
Atlanta Journal/Constitution, Greorgia school systems reported to the State Department of
Education that in the fall of 1993, “...34,213 students dropped out of school between
October 1992 and October 1993.” (White 1994, A4). Nearly 43 percent of those who
dropped out between the tenth and twelfth grades said that they did so because they didn’t
like school; 38.7 percent said that they left because they were failing.
Nationally, according to the U.S. Department ofEducation, “...of the 3.4 million
people aged 16 to 24 -11 percent of the age group - are school dropouts.” (White 1994,
A5). Larsen and Schertzer 1987 (Larsen and Schertzer, 164) report that the number of
youth that drop out of school each year has been estimated at almost one million. That
estimate dramatizes a monumental problem that has persisted for many years and has
attracted national concern from a wide cross section of society. Gerald Bracey (Bracey
1994, 726) reported from his research on school dropouts that dropping out of school has
taken its toll on all society as it has touched all races and all income levels. Bracey asserts
that “for middle-income families, the dropout figure rises to 10 percent for blacks and
whites to about 25 percent for Hispanics.” About 25% of low-income blacks and of low-
income whites drop out, while almost halfof low-income Hispanics do so” (Bracey 1994,
726). Overall, “whites account for 59% of all dropouts. Middle-income families account
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726). Overall, “whites account for 59% of all dropouts. Middle-income families account
for 57% ofall dropouts, and families living in the suburbs account for 40%. Dropout
rates are highest in the south - more than double the rate in the northeast, the region with
the lowest rate.” (Bracey 1994, 726).
According to Kammoun (Kammoun 1991, 9), the increasing alarm over the dropout
rate and its implications for this nation’s well-being has pressed school administrators
nationwide to implement dropout intervention and recovery programs. Some of these
programs have been highly successful and can serve as models for developing similarly
successful programs, but only if their most fundamental elements are first identified and
appropriately addressed. Kammoun (Kammoun 1991, 11) also suggested that a
principal’s ability to take initiative is critical to the success ofany school program,
including drop out prevention programs.
Research supports the idea that students need to feel successful in school in order to
increase their desire to come to school. Conrath (Conrath 1986, 46) believes that chronic
absenteeism is a result of an anonymity which leads to lack of interest in school. In order
to develop interest in school attendance, (Conrath 1986, 48) suggests developing positive
adult-student relationships.
PURPOSE OF THE STUDY
The purpose of this study is to describe the first year of implementation of the LEAD
program in terms of its impact on improvement ofattendance, academic performance, and
discipline referrals for ninth grade LEAD students. Informational data gathered on these
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variables will help to show the importance of the LEAD program as a method of
addressing some of the needs of “at-risk” students, specifically in the areas of attendance,
academic performance, and office discipline referrals.
BACKGROUND TO THE PROBLEM
Since the opening ofLovejoy High School in 1989, the faculty and administration have
expressed increasing concern with the low success rates of some of the students in the
ninth grade. Analysis of test results, individual student progress reports, and direct
classroom teacher observations indicated that many ninth graders failed multiple classes.
Failure to succeed academically was compounded by failure to adjust to the daily
structures and routines of the high school. Discipline referrals for poorly adjusted ninth
graders outnumbered students ofother classes, and their absentee rate compared
unfavorably with other students in the school.
Thus, as a proactive step to address the low success rates of some of the students in
the ninth grade, the faculty and administration formed a school improvement committee to
serve as a guiding force in working to prevent further downfall of certain ninth grade “at-
risk” students. Because of their concern for keeping students in school, the Lovejoy High
School Improvement Committee researched surrounding school systems for instructional
programs designed to keep students from dropping out of school. One instructional
program visited at Fayette County High School, entitled “Learn Opportunities,” provided
an invaluable model for Lovejoy faculty and administrators to develop and implement their
own unique instructional program for ninth grade students. The ultimate goal of the
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program is to provide potentially “at-risk” students with the opportunity to succeed in
school.
For the purpose of this paper, the term “child at risk,” will be operationally defined as
“a child who brings to the classroom individual or family circumstances which are factors
that place a child at risk ofnot completing school and/or being removed from his/her
home” (Wages 1994, 5). As listed by the Georgia Department ofEducation and the
Georgia Department ofHuman Resources, individual or family circumstances that are
contributing risk factors in a child’s life that can cause him or her not to complete school
are poverty, alcoholism, drug abuse, child abuse or neglect, teenage parenting, single
parent families, psychological disturbances, developmental disabilities, or lack ofparent
involvement and support (Wages 1994, 6). In “The Newsletter,” published by the
University ofGeorgia Cooperative Extension Service, further findings indicate that a
“child at risk” “displays overt attributes of low self-esteem, low motivation, lack of study
skills, lack of interpersonal skills, and inept attitudes about life” (Wages 1994, 7).
The instructional program implemented at Lovejoy High is entitled LEAD, which is an
acronym for “Leaders for Excellence in Academic Discoveries.” The objectives of the
program include the following: to improve attendance; to improve academic performance;
to decrease office discipline referrals; and, as a long range goal, to lower the dropout rate
so that potentially “at-risk” students have the opportunity to succeed in school.
The LEAD program services three academic areas, namely mathematics, English, and
social studies. The program consists of two teaching teams -- an AM team and a PM
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team. Each team is comprised of two English teachers, two mathematics teachers, and a
social studies teacher.
Teachers were selected for the program based on individual interviews with the
principal and the instructional lead teacher. Areas ofexpertise used as criteria for teacher
selection were eagerness to work as a team with other teachers, ability to work effectively
with students, and skill and competence in the subject area. Because the five teachers on a
team share a common planning time and have classrooms within close proximity to each
other, they are able to monitor more closely the progress ofall their students and can
identify a specific student’s needs more promptly than might otherwise be possible. Also,
these teachers are in a unique position to design useful interdisciplinary units and have the
flexibility to spend more or less time in a class each day as they deem necessary.
Additionally, more frequent student-teacher and parent-teacher conferences are possible.
The LEAD program targets 160 ninth grade students of general and advanced abilities
and students identified as “at-risk.” Therefore, eighth grade teachers at Lovejoy High
School’s feeder schools are asked to participate in completing recommendation forms
(See Appendix A) that help identify average and above average students as well as “at-
risk” students. The recommendation forms included such criteria as ability level and
performance, attitude toward teachers and other students, and motivation potential. The
heterogeneous grouping of students in the LEAD program give the “at-risk” students the
opportunity to work with students of general and advanced abilities. This working
together of students from different levels creates opportunities for the “at-risk” students to
develop positive attitudes about themselves and school.
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STATEMENT OF THE PROBLEM
The ninth grade class enrollment at the time of this study was 518. In addition, as
documented in the students’ records, the number of students dropping out had increased
over the previous year. Student records of attendance, truancy, and school withdrawals
showed the percentage of dropouts for just the ninth grade students at 15 percent.
Reasons given by males and females for dropping out were lack of interest in school,
academic problems, employment, disciplinary problems, pregnancy, and psychological
problems related to drugs and alcohol.
The rate at which ninth graders were dropping out of school at Lovejoy High School
made it very evident to the school improvement committee that there was a definite need
to help ninth grade students as they entered high school for the first time. There was an
even greater need to help certain ninth graders who seemed to be having a very difficult
time with the transition to high school from middle school. Certain students, targeted by
recommendations fi’om the middle school teachers, were identified as having low
motivation and a high dislike for school, previous failed grades or failure to keep up with
academic requirements, and an increase in absenteeism.
Therefore, the purpose of this study is to describe the first year of implementation of
the LEAD program in terms of its impact on attendance, academic performance, and
office discipline referrals. With the study, the program’s effectiveness can be determined
so that this “at-risk” program, which has been designed to reduce the dropout rate for
7
ninth graders, can continue helping students circumvent the difficulty of school associated
with the transition to high school.
SIGNIFICANCE OF THE STUDY
This study was undertaken to assess the extent to which the Lovejoy High School
LEAD program for ninth grade students has been able to achieve the objectives of the
program. A successfiil Lovejoy High School LEAD program could become a model for
other high schools in Clayton County.
Suitability for similar special attendance incentive programs in the county might be a
step in the right direction to decrease the dropout rate for Clayton County Schools. The
results of this study may be beneficial to the county’s high school curriculum specialists in
deciding whether or not to adopt this program for the rest of the high schools.
LIMITATIONS OF THE STUDY
The limitations related to this study were as follows:
1) The Lead program was in its first year of implementation, therefore; there was no
previous evidence or data to base the study on.2.) The teacher interview questionnaire was not answered by all Lead program
teachers.3.) Students in the Lead program that responded to the survey had not been able to
complete the entire school year so that their total perception of the Lead program
could be represented.
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PRESENTATION AND DEFINITION OF THE VARIABLES
Academic Performance. The number of subjects passed and failed per student per
semester.
A. M. Team. Instructional Team of teachers who teach during the morning class periods
in the LEAD program. The morning class periods are 1st, 2nd, and 3rd periods.
“At-Risk” Student. A child who brings to the classroom individual or family
circumstances which are factors that place a child at risk of not completing school or
being removed from his/her home.
Attendance. The number of days a student is present and absent from school per
semester.
LEAD. Acronym for “Leaders for Excellence in Academic Discoveries.”
LEAD Program. An instructional program designed to address the needs of the identified
“at-risk” ninth grade students.
LEAD Students. Student participants in the ninth grade LEAD program.
Likert-Type Scale. A scale developed to record data in certain parameters.
Non-LEAD Students. Students recommended for the ninth grade LEAD program who
did not participate because of their parents’ request.
Office Discipline Referrals. Administrative office forms used by teachers to send students
that misbehave in the classroom to the office.
P. M. Team. Instructional Team ofteachers who teach during the afternoon class periods
in the LEAD program. The afternoon class periods are 4th, 5th, and 6th periods.
School Records. Individual student data recorded by the school counseling department,
the attendance office, and the administrative office in the areas of academic
performance, attendance, and office referrals. School records are called permanent
record files, attendance cards, and office referral forms.
9
RESEARCH QUESTIONS
The interrelated areas to be addressed in this comparative study between ninth grade
LEAD program and non-LEAD program students are the three variables of student
performance: attendance, office discipline referrals and academic performance. The
research questions that guided this study are;
1. Is there a percentage difference between the attendance ofLEAD
students and non-LEAD students?
2. Is there a percentage difference between the number of office discipline
referrals ofLEAD students and non-LEAD students?
3. Is there a percentage difference between the academic performance of
LEAD students and non-LEAD students?
Another important aspect of the LEAD program is its effect on the overall
development of its participants. Although not the focal point of this study, it was
perceived by the researcher that a survey of the LEAD program students and
teachers might further enhance the assessment of the LEAD program. A survey
was administered to the LEAD program teachers and identified LEAD program
students. The qualitative data gathered from the survey focused on the following:
4. How do teachers perceive this program to be impacting the students in
terms of their attitudes and overall performance on attendance,
discipline, and academic performance?
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5. How do participating students perceive the LEAD program to be
impacting their lives in terms of attitudes, attendance, discipline, and
academic performance?
SUMMARY
Today’s society demands from the educational system an educational process that is
designed to incorporate the child’s societal, economical, and educational needs. It is
imperative that today’s educational programs meet the needs ofall children; this certainly
includes the “child at risk.”
School becomes a safe haven for many “at-risk” children because school offers an
alternative environment in which to experience life and escape from their individual family
circumstances. During the years ofhigh school life, children are growing and developing
as young adults. Education should serve as the guiding light in this development and meet
the needs of the children so that they can experience success and personal
accomplishment.
Throughout this chapter, information was provided to show the desperate need to help
ninth grade students succeed in high school so that the number of students dropping out
could be reduced. With the formulation of the LHS instructional program entitled LEAD,
ninth grade “at-risk” students would be given the opportunity to succeed in school. The
objectives of the LEAD program are to improve attendance, to improve academic
performance, to decrease office discipline referrals, and to lower the dropout rate. These
objectives address the main areas ofneed related to the ninth grade students at LHS. A
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comparison of the performance ofninth grade students in the LEAD program with their
counterparts in the ninth grade that are not in the LEAD program will be addressed
through the research questions formulated to guide the study. The research questions
seek to show a percentage difference between LEAD students and non-LEAD students in
the areas of student performance: attendance, office discipline referrals, and academic
performance. The qualitative data gained from the surveys will further enhance the
assessment of the program and the effectiveness ofmeeting the objectives for the overall
development of its participants. A positive effect on participants can lead to an attitude
change, intrinsic motivation, and, subsequently, reduce the dropout rate.
In the next chapter, attention is given to the dropout rate and associated problems.
Research is reported on key factors essential to successful intervention and recovery
programs that address keeping students in school. Examples of successful programs are
cited along with the indicators of success. Related literature focuses on incentives, self¬
esteem, improvement strategies, and motivational techniques for students to help increase
their desire to attend school and stay in school.
CHAPTER 2
REVIEW OF THE LITERATURE
Organization of the Review
The purpose of this study was to determine the effectiveness of the Lovejoy High
School ninth grade program entitled LEAD, an acronym for “Leaders for Excellence in
Academic Discoveries.” The program was implemented in 1992 with the ultimate goal of
providing potentially “at-risk” students with the opportunity to succeed in high school.
The objectives of the program include the following; to improve attendance; to improve
academic performance; to decrease office discipline referrals; and, as a long range goal, to
lower the dropout rate. For the purpose of this study, these components serve as
indicators of school success. In this chapter the review of literature will address the
following: school dropout and its effects, attendance and school dropout, school dropout
and alternative programs, improvement of attendance and academic performance, and
intervention programs for school success.
ANALYSIS AND SYNTHESIS OF THE LITERATURE
School Dropout and Its Effects
The high school dropout is everybody’s problem. Education has long been viewed
as crucial to the American society. Americans expect schools to prepare their youth to
become productive members of society. Unfortunately, success is difficult to achieve, and
not all students take full advantage of their educational opportunities. Improved
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technology requires more and different skills that force high school dropouts to compete
with more and more graduates for fewer and fewer entry level jobs (Larsen and Schertzer,
1987, 163).
Prase (Prase 1988, 68) reported that education analysts have put the national dropout
rate between 24 percent and 29 percent. In some urban areas they estimate the dropout
rate to be twice this number. These estimates were based on the percentage ofninth grade
students who graduate within four years. Other estimates, such as those published by the
U.S. Department ofEducation’s National Center for Education statistics, put the dropout
rate between 12 percent and 18 percent. The criteria used to define a dropout and the
methods used to measure dropouts account for the wide differential in these two
estimates. Larsen and Schertzer (Larsen and Schertzer 1987, 163) reported that the
number ofyouth that drop out each year has been estimated at almost one million. Sklarz
(Sklarz 1989, 33) said the dropout rate still averages 25 percent just as it has for the past
twenty-five years.
In Sklarz’s study, he pictures the dropout rate as 65 busloads of students who leave
U.S. schools each week and do not return. In a year’s time, 700,000 students will be lost;
in two years, the number will exceed one million. At this rate, only half the kindergarten
class of 1988 will graduate from high school in the class of2001 (Sklarz 1989, 33).
When a student drops out of school and fails in his or her attempt to find a job, both
the student and society suffer, according to Larsen and Schertzer (1987). Costs to society
are not just financial. Police statistics show that an unemployed dropout is 6 to 10 times
more likely to become involved in crime. The depressed self-esteem, dissatisfaction, and
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alienation experienced by many dropouts can escalate to disordered, aggressive behaviors.
Larsen and Schertzer cited Conant (Conant 1992) who maintains that the dropout problem
represents “a serious threat to our free society” and suggests that it is “social dynamite.”
The effects of student dropout have a serious economic impact even upon the state of
Georgia as shown in the 1993 Georgia Kids Count FactBook, “during a thirteen year
period from 1980 to 1992, Georgia’s average high school completion rate was 62.1
percent, with some counties as low as 42.4 percent” (Georgians for Children Committee
1993, 40). For those teens who do not graduate, the prospects are bleak. Fifty-seven
percent ofGeorgia’s adult correction population did not graduate from high school. The
Georgia high school dropout is six times more likely to become an unmarried parent or
involved in crime. They are two times more likely to be unemployed, and their earnings
are likely to be half as much as a high school graduate’s. The cost to the state for student
dropout is borne by our businesses, our communities, and our families. Statistical reports
discussed in the Georgia Fact Book show that “$7,020 per student in yearly income is lost
by each high school dropout” (Georgians for Children Committee 1993, 40).
The economic support and tax revenues from a teen that has dropped out ofhigh
school are significant expenditures for Georgia. “A high school graduate earns an average
of $12,824 per year; a non-high school graduate earns an average of $5,904 (Georgians
for Children Committee 1993, 40). The loss in earnings for the high school dropout is the
result of unskilled labor, lack of education, and lack ofpreparation for the work force.
Kammoun (Kammoun 1991, 9-14) concludes that the number of students dropping
out of school in the United States now exceeds that which our socioeconomic system can
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comfortably bear. According to Conrath (Conrath 1986, 46-50), reports from the states
indicate that 70 percent of the prison population did not complete school and nearly 50
percent ofwelfare recipients did not complete school. He believes that effective schools
must focus on potential dropouts in order to keep these students in school so that they
may prepare for a better quality of life and not become an economic burden. This dropout
rate is evidence that in most states 20 to 30 percent of the young people had sampled our
schools and rejected them.
Attendance and School Dropout
Conrath (Conrath 1986, 46-50) believes that chronic absenteeism is a result of
anonymity which leads to lack of interest in school. In order to develop interest in school
attendance, he suggests developing positive adult-student relationships. Hegner (Hegner
1987, 125-126) reported that the success of the educational process depends on the
presence ofpupils in the classrooms, continuity of instruction, class participation, and
well-planned instructional activities under the guidance of a competent instructor.
Studies have shown that there is a direct relationship between school attendance and
school dropout, and this relationship was confirmed by the report “Keeping Youth in
School: A Public Private Collaboration” by Lee, Luppino, and Plionis (Lee, Luppino,
Plionis 1990, 4-7). This practice model addresses the dropout problem among high-risk
youth in a urban community by keeping them in school. The project uses peer mentors
and incentives to encourage positive attitudes toward school, improve the youths’ school
attendance, and enhance their work skills (Lee, Luppino, Plionis 1990, 4-5).
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At-risk students have to be given positive reasons and incentives to keep them from
becoming part of the tragic scene in which 600,000 to 700,000 youngsters across the
United States will drop out of school. For many years, concern has focused on the
apparent inability ofparents and schools to stem the high dropout rate among high school
students, which is estimated at 26 percent nationally. The latest study of the District of
Columbia Public Education Commission found that the school dropout rate in
Washington, D.C., in 1989 was over 40 percent and that many youths dropped out while
they were in junior high school. If current trends are not changed, the population
dependent upon public assistance will become increasingly larger. Society must find
effective ways ofmotivating youth to stay in school (Lee, Luppino, and Plionis 1990, 4).
Researchers believe that student absenteeism and lack ofmotivation are intertwined.
Hoback (Hoback 1976, 20-26) reported that in today’s schools a successfiil attendance
program needs to be based on positive reinforcement -thus- making each student feel
needed, wanted, and involved in his or her own education. According to Shanker
(Shanker 1990, 345), in schools, incentives do work as a major motivator of the behavior
of individuals and systems. Schools should be designed to use competition and teamwork
to achieve established goals (Shanker 1990, 355).
School Dropout and Alternative Programs
A generation ago, educators endorsed large high schools because they could offer a
wide range of subjects and extracurricular activities. However, many researchers and
educators alike now see big urban schools - those with 2,000 to 5,000 students - as
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workhouses breeding violence, dropouts, academic failure, and alienation (Chira 1993,
Sect. A).
Educators across the country are moving to replace large high schools with smaller
ones. Schools limited to about 400 usually have fewer behavioral problems, better
attendance and higher graduation rates, as well as higher grades and test scores. In
smaller high schools, students can form close relationships with teachers, a desperate need
of so many children who have little support from their families.
The Philadelphia system is the furthest along with this new nationwide trend. The
Philadelphia district’s aim is to convert all twenty-two remaining large high schools into
smaller schools-within-a-school (Chira 1993, A4).
Other cities following the trend of smaller high schools are New York City; Denver
and Boulder, Colorado; San Francisco; Chicago; and Province, Rhode Island. New York
City, for example, opened 30 new small high schools in 1992 (Chira 1993, A4).
These new small schools are aimed at the very students who may seem neglected in
large high schools, those students who are struggling in large neighborhood schools.
Smaller schools allow students, teachers, and parents to know each other and build bonds
that are important during the students’ troubled adolescent years. Smaller schools can be
productive agents for change and models of school improvement because smaller schools
can more easily adapt to many new programs in curriculum, testing, team teaching, and
scheduling.
The National Center for Education Statistics in 1993 (Bracey 1994, 726) cites
additional factors affecting the dropout rate. For males and females, the most likely
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reasons for dropping out were not liking school (43%), failing in school (39%), and failing
to keep up with academic work (31%). Finding a job was a reason for dropping out
frequently cited by males (36%), and 27% of female dropouts cited pregnancy as the main
reason they dropped out. Drugs and alcohol were cited by 4.4% ofall students (Bracey
1994, 727).
States are attempting to tackle the dropout problem on several fronts with programs to
motivate students to stay in school. In the state ofGeorgia, nearly 6,000 babies are bom
every year to single girls seventeen and younger. In an effort to keep teenage parents in
school, many high schools are beginning to offer day care programs. In addition, lottery-
funded prekindergarten programs aim to help disadvantaged students prepare for school.
Free summer programs are offered to allow students to catch up rather than repeat an
entire grade because students who are held back are twice as likely to drop out. New
alternative schools for chronically dismptive students will provide many social and
academic services designed to get dropouts back in regular school (White 1994, A4).
According to Anthony S. Bryk, a professor of education at the University ofChicago
who has reviewed most of the existing research on school size, most studies find that small
schools have less absenteeism, lower dropout rates, fewer disciplinary problems, and
higher teacher satisfaction (Chira 1993, Sect. A). Every student in a small high school can
be a star of the school instead ofjust the students involved in high-profile activities as in
the large high schools. In a smaller high school setting, each student is known and
recognized, thus increasing the student’s self-esteem and feeling of success.
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Incentives to Improve Attendance and Academic Performance
Some incentive programs focus specifically on improving attendance and academic
performance. For years, schools have awarded perfect attendance certificates to students
who have not missed any days of school as a means to encourage students to attend
school. Schools have also awarded students for straight A’s or A’s and B’s by placing
their names on a school honor roll. The honor rolls are often published in the newspapers,
and certificates are awarded in hopes of increasing the students’ desire to improve their
academic performance. Even though these two incentive programs have long been a
tradition in school, they seem to have lost their appeal to many students as absenteeism
continues to grow and more and more students drop out of school or fail.
More perplexing than the problem of student absenteeism is the question ofhow best
to deal with the growing problem. The National Commission on Excellence in Education
(United States Department ofEducation 1983) recommended in A Nation atRisk thaX
“attendance policies with clear incentives and sanctions should be used to reduce the
amount of time lost through student absenteeism and tardiness.” (U.S. Department of
Education 1983, 27).
Ames (Ames 1990, 409-421) reported that student motivation has, for some time,
been described as one of the foremost problems in education. It is certainly one of the
problems most commonly cited by teachers. Motivation is important because it
contributes to achievement, but it is also in itself an important outcome (Ames 1990, 410).
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Ames (Ames 1990, 409-421) further emphasized that teaching quantitative concepts
such as duration, intensity, and direction is not going to help teachers understand how or
why students develop adaptive, positive or effective thought patterns. At a very general
level, these thought patterns include goals, beliefs, and attitudes that are involved in how
students approach learning situations, engage in the process of learning, and respond to
learning experiences. Some examples are self-worth or self-concept ofability,
attributions, self-regulated learning, and achievement goals. Schools need to pay more
attention to how teachers can become more successful in socializing these adaptive
motivation patterns in students (Ames 1990, 420).
Safer (Safer 1986, 410) suggests the use ofprograms that motivate students, using
incentives for participation, which create an interest in school and help develop student
interaction. Casto (Casto 1990, 3-6) contributes Clay County High School’s decline in its
dropout rate to rewarding and motivating students. Clay High rewards students for
school attendance. Every teacher is required to offer an incentive for those who attend
regularly. One teacher offers tougher tests when attendance lags and easier tests when
attendance is high -- thus enlisting peer pressure to keep attendance high. Another teacher
rewards high attendance rates with in-class movies. Still another has pizza parties. A
school-wide incentive is that a student can go to any school activity free of charge for the
whole year if he/she maintains a perfect attendance. At the end ofJanuary, of 700
students. Clay High had 150 with perfect attendance, 200 who had missed only one day
and more than 300 who had missed only three days or less (Casto 1990, 4).
21
The administrators ofGermantown High School agreed to create an incentive based
attendance program which would address the major concern of the Germantown High
School faculty — school absenteeism. Germantown had a rather high attendance rate
which averaged 92 percent, but there was still room for improvement. The administrators
agreed that the traditional, punitive attendance policy was not totally effective and started
to investigate options. Using the key elements ofmotivational strategies, the Back-to-
Class attendance program was formulated (Person 1990, 13).
Person reported that Back-to-Class is an incentive based program which is designed to
reward excellent attendance. This program goes beyond the incentives/rewards and
punishments premise of the classical management theory by offering situations in which
higher-order needs of the student can be met. Both intrinsic and extrinsic rewards are
offered (Person 1990, 13).
As expressed in Maslow’s and Herzberg’s theories, the drive to satisfy the needs of
social affiliation, self-esteem, achievement, and recognition are strong motivators. The
Back-to-Class program provides the means for these needs to be met. Students with
perfect attendance are allowed to select their next year's teachers, allowing them to see a
purpose to their action and to benefit from it as suggested by Ames (Ames 1990, 411) and
Glasser (Glasser 1990, 345). Students with good attendance and at least a "B" average
are exempt from their exams. Other rewards include reserved parking spaces, free
admission to ball games, coupon books to local businesses, scholarships to selected
seniors, and special activities. These rewards give the students not only a purpose and a
benefit, but also a form of recognition and achievement which boosts their self-esteem.
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Musko (Musko 1992, 36-37) described Butler Vo-Tech's attendance incentive
program as a program developed to promote better attendance and academic excellence.
A second motivational program is aimed at developing student self-esteem. The goal is to
graduate students who are well-disciplined, well-trained and success-oriented (Musko
1992, 36). For each month ofperfect attendance and for each "A" they receive in a
grading period, students earn a chance in the year-end drawing for cars - a 1979 Pontiac
Trans Am, a 1978 Chevrolet Camaro or a 1986 Buick Skyhawk - donated by Butler car
dealers who want to be a part of the incentive program. During the course of the year, it
is possible for a student to earn a total of 13 chances in the drawing (Musko 1991, 36).
Larsen and Schertzer (Larsen and Schertzer 1987, 165) conclude that although
knowledge about factors that influence school dropouts is growing, there is still much to
learn if the dropout problem is to be understood and corrected. No single, clear-cut
explanation of the cause and effect of dropping out of school can be obtained from the
existing literature and research. Because many variables are involved, the situation is
often viewed as hopeless. Educators can counter that idea by identifying potential
dropouts, starting programs targeted to some of their needs, and keeping in contact with
them (Larsen and Schertzer 1987, 168).
Shanker (Shanker 1990, 346) emphasizes that just being present in school is not
enough. Our present traditional school structure does not ensure that the student is
actively engaged in learning. He suggests that schools need to reorganize to encourage
students to be active learners, to take their work seriously, and to monitor its quality.
Educators should no longer be content to educate a small percentage of students and fail
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the others or let them drop out. He further suggests getting away from traditional
secondary school scheduling and using flexible scheduling and a team of teachers to meet
the needs of the students. Schools need to find incentive plans to become more effective.
The following pages will cite examples of intervention programs that address the
problem of student absenteeism, student motivation, and the student dropout rate.
A Review of Selected Intervention Programs
A program with similar components ofLovejoy High School's LEAD program is
Project Success at Crockett High School in Austin, Texas. Smyer and Bliss (Smyer and
Bliss 1991, 3-12) gave the following evaluation report on the program:
The Fund for the Improvement and Reform of Schools and Teaching (FIRST) grant
project, "Restructuring for Students Success: A Dropout PreventionModel," was a
dropout prevention program at Crockett High School. Called Project Success at
Crockett, the program was designed to provide incentives for improved educational
performance and attendance of at-risk students entering the ninth grade as well as for
improved performance of teachers in the project. Teachers and administrators developed
a plan for restructuring the educational program to meet the needs of at-risk students.
The plan was designed to involve teachers, parents, and administrators in the development
and implementation of the program. Rather than fragmenting services by providing
assistance outside the regular classroom or building, the program provided students with
additional supportive services in the regular classroom. Incentives for students, such as
material objects and special awards days, were provided both for improved attendance and
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academic achievement. Incentives for teachers, such as a common collegial planning
period, paid school leave to attend conferences, fimds for consultant fees for pertinent at-
risk inservice topics, funds to purchase supplementary teaching materials, awards, and
gifts of travel, were also available. The project served 103 students over the fall, 1990,
and spring, 1991, semesters (Smyer and Bliss 1991, 5).
To assess the effectiveness of the program in terms of student performance, FIRST
students were compared to similar students at Crockett and to a comparison group at
another district high school to see if the FIRST students' performance improved over time
and/or in relation to a comparison group (Smyer and Bliss 1991, 3). The Project Success
Evaluation Report listed incentives both for attendance and achievement. During the fall
1990 semester, students earning all A's were awarded a $100 savings bond. In addition,
students earning all A's and B's received a $50 savings bond. Students also received a $50
savings bond for having perfect attendance. During the spring 1991 semester, these same
incentives were awarded at the end of each six-week period. A total of30 students
received attendance and achievement awards in the spring semester. In addition to the
larger awards and at the discretion of the teachers, students were given field trips; free
time; sessions on basketball, cosmetology, and handbells; extra credit; and small gift
certificates.
Smyer and Bliss (Smyer and Bliss 1991, 3-12) concluded that the FIRST project
seemed to have met its goal of lowering the dropout rate ofprogram participants. FIRST
students had higher attendance rates than similar students in the 1990-91 school year;
however, they also had higher attendance rates for the 1989-90 school year, before
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program implementation. While FIRST student attendance rates declined from the 1989-
90 to the 1990-91 school year, the rate of decline was less than that of similar students.
FIRST student achievement was below predicted levels on standardized achievement tests,
but the FIRST students did have greater gains than similar students. The awarding of
incentives may have impacted student performance. In interviews, teachers noted that the
students liked the material rewards offered through the program. Students may have also
benefited by the special attention and adjusted curriculum offered by the teachers in the
program (Smyer and Bliss 1991, 12).
Another project for at-risk ninth grade students was evaluated by Opuni (Opuni 1990,
3-6). The STRIVE project was implemented in the 1987-88 school year by the
Washington, D.C. school district as a pilot program, in the district's search for innovative
and effective ways for addressing the problem of educating the academically
disadvantaged and at-risk students of the urban secondary schools. This project was
specifically geared toward the over-aged, low performing ninth graders, who were at-risk
of dropping out ofhigh school. The purpose of the project was to provide a nurturing,
caring, and an intensive instructional milieu that could help improve students' attitude
towards learning, classroom attendance, and subsequently improve their academic
performance (Opuni 1990, 3).
The project was based at Barbara Jordan High School for Careers in Washington,
D.C., and was generally operated in isolation from the regular student population, in a
separate building specifically designed for the project. The STRIVE students were
26
organized separately from the rest of the school's ninth graders and attended classes
designed solely for them (Opuni 1990, 3).
The STRIVE program had four teachers, one for each of the following content areas;
English/language arts, mathematics, social studies and science. One counselor was
assigned to the STRIVE students to address the affective needs of the students and served
as the liaison person between the program and the parents of the students. The teachers
worked as a cohesive team to address the instructional needs of the students.
Furthermore, the teachers had common planning periods and worked collaboratively with
the counselor to address the needs of the students from a holistic perspective. A variety of
enrichment activities, such as field trips and remedial activities were also conducted during
the school year for the students (Opuni 1990, 3).
In order to assess the effectiveness of the program, a control group was selected from
the group of students who had been invited to enroll in the STRIVE program in the 1988-
89 school year but refused to accept the offer. This group of seventy-five students,
referred to in the analysis as non-STRIVE students, attended their ninth grade in other
Washington, D.C. high schools during the school year. There were eighty-one students in
the experimental group (i.e. STRIVE students). Thirteen of the STRIVE students were
not included in the analysis, since they entered the program from the seventh grade and,
therefore, did not have the appropriate eighth grade test data. Furthermore, twenty
students left the program during the year for a variety of reasons, including transfers to
other district high schools (Opuni 1990, 4-5).
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Opuni (Opuni 1990, 3-6) listed affective variables of the STRIVE program. Through
a questionnaire survey, the students were asked to assess the extent to which the program
had improved their attitudes toward school, their teachers, themselves, and their ability to
succeed in school. The following were the findings:
1) 47% of the students indicated that their desire to attend school every
day had increased slightly (15%) or considerably (32%), while 17%
indicated that their desire had decreased;
2) 65% of the students expressed that their appreciation for their teachers
had increased considerably;
3) 57% of the students indicated that the program had helped them to feel
better about themselves;
4) 70% of the students stated that they felt more confident in their ability
to improve their grades and, consequently, succeed in school;
5) 90% of the students expressed that they would highly encourage other
at-risk ninth graders to enroll in the program.
Opuni (Opuni 1990, 3-6) concluded that the 1988-89 evaluation showed that the
program was instrumental in having a considerable positive impact on many pertinent
affective and academic performance variables. Even though the STRIVE program
students' test scores between 1988 and 1989 were not considerable enough to bring their
mean grade equivalent to the national norm, their group mean scores did not experience
such declines as were experienced by the non-STRIVE students. Furthermore, according
to the students and their teachers, considerable growth was experienced in the affective
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domain, which could be one of the critical determining factors of the students’ success in
high school (Opuni 1990, 6).
Kammoun (Kammoun 1991, 9-14) expressed his concern that the increasing alarm
over the dropout rate and its implications for the nation's well-being had pushed school
administrators nationwide to implement dropout intervention and recovery programs.
Some of the programs have been highly successful, and can serve as models for
developing similarly successful programs, but only if their most fundamental elements are
first identified and appropriately addressed. He stressed that failure to give due attention
to the element structure accounts for the limited effectiveness ofmany dropout programs,
despite their having been modeled after successes.
In its four years of operation, the Dropout Intervention Program at Sweetwater High
School in National City, California, has consistently demonstrated remarkable results. The
school has approximately 1750 students, 90 percent ofwhom are minorities. The ethnic
composition is approximately 65 percent Hispanic, 11 percent white, and 24 percent black,
Samoan, Asian, and others. Most students are fi'om low-income families with
approximately 24 percent coming from families receiving Aid to Families with Dependent
Children (AFDC) (Kammoun 1991, 9-10).
Prior to the program's inception in April 1986, Sweetwater High's dropout rate was 36
percent. By July 1989, the dropout rate had decreased to 19.5 percent, after having
served 1,201 students who had already dropped out of school or had been at high risk of
doing so. Of those 1,201 students, 228 (19 %) were mainstreamed to regular
comprehensive schools, 282 (23.5 %) transferred to alternative schools, 164 (13.6 %)
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graduated, 193 (24.4 %) were in current attendance, and 234 (19.5 %) dropped out.
Even more encouraging than the decreased dropout rate, a significant number of those
graduating fi-om the program continued on to two or four-year colleges (Kammoun 1991,
10).
Kammoun (Kammoun 1991, 9-14) concluded that based on the Sweetwater High
School program, the following elements have been identified as being critical to a
program's success;
1. The successful program is organized to meet students’ needs rather than
institutional needs. Innovation is required to effect that shift.
2. Administrators must take initiative. Sweetwater's success demonstrates
that strong leadership on the part of the principal can and does make a
positive difference.
3. Outstanding educational programs require outstanding teachers,
counselors, and ancillary staffwho have the personal attributes required
to work with the target clientele.
4. The inducement for attracting outstanding teachers is greater pay.
Strong incentives such as this ensure a program's success. Incentives
must, however, exist for all involved: students, administration, and the
school as a whole.
5. Without secure funding, the program itself is at risk. Securing funding
by tying it to performance and placing it in the hands of the principal
and his or her staffprovides incentive while establishing accountability.
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6. Successfiil programs meet students' educational and emotional needs.
Students must be esteemed and valued if a positive self-image is to
develop (Kammoun 1991, 14).
New York City's Dropout Prevention Program, as described by Herbert (Herbert
1989, 84-88), is regarded as one of the most effective programs in the country for at-risk
youngsters. The success is contributed to the collaboration of schools with businesses,
community agencies, and advocacy groups. Through these collaborations, schools can
provide the vital services needed by disadvantaged youngsters and their families. New
York City's DPP has strengthened its conviction that the complex problem of students
dropping out cannot be tackled by schools alone. Inner-city schools must augment the
services they already offer in order to help youngsters and their families struggling with
the devastating effects ofpoverty, neighborhood violence, and family upheaval. In
addition, schools must change their traditional structure, curriculum, and organization to
help youngsters succeed educationally (Herbert 1989, 87).
In addition, Herbert (Herbert 1989, 84-88) states that it has finally become obvious
that dropout prevention cannot be an isolated effort undertaken within a specified time
frame. Dropout prevention collaboration should be nothing less than standard operating
procedure in every school. Although there may be little that is new or very creative
among the DPP strategies, what is unique is the identification of a method to have schools
interact with outside groups through a school-based team planning program. A direct
result of the New York City dropout prevention effort is that thousands ofyoung people
who might have been out on the streets are now in the classrooms (Herbert 1989, 88).
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Edwards (Edwards 1985, 24) reported the success ofJoliet Township High School’s
eight-year-old Stop Truancy Program. This Illinois program has helped to bring 80
percent of the habitually truant students back to the classroom. At Joliet, the program
works because it is based on the perceptions ofwhy some students give up. This program
focuses on ninth and tenth graders, who still are covered by the Illinois compulsory
education law. After conversations with truant students, it was discovered that the
students were overwhelmed with frustration of the unfamiliar, fast-paced world of our
schools (Edwards 1985, 24).
The Stop Truancy Program smoothes the transition of students by providing a learning
environment conducive to their needs; a small academic load, self-paced study, and a
shorter school day. For many students, this academic program will be their first successful
high school experience, giving them the time and motivation to prepare for a return to the
regular curriculum (Edwards 1985, 24).
In a typical year at the Joliet high schools, about 60 students give in to their urge to
skip class repeatedly. The response is that those kids are pulled out of the regular
classroom and assigned to the daily, two hour, after school study sessions that are the
heart of the Stop Truancy Program. Of these 60 students, approximately 12 will become
permanent dropouts. The rest will complete the program and the school year (Edwards
1985, 24).
Of course, only habitually truant students are assigned to the program as a last-ditch
effort to keep them from dropping out. The reason for this is simple; The Stop Truancy
Program is drastic; it is not tutorial. The daily, two-hour sessions are the only classroom
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experience for the students. This is an advantage because the limited load allows the
students to prove to themselves and school officials that they are capable ofmeeting the
school's academic and attendance requirements (Edwards 1985, 24).
In his research, McLaughlin (McLaughlin 1990, 13-14) concluded that there is no
need for costly new state or federal dropout prevention programs because 87.1 percent of
youth now complete a high school education by age 24, nearly achieving former President
George Bush's goal of a 90 percent graduation rate by the year 2000. Calculations ofhigh
national and urban dropout rates based on the number of students who do not graduate by
age 18 have resulted in a "phantom crisis." Reforms are needed that encourage greater
parental school involvement and give students greater incentives to stay in school
(McLaughlin 1990, 13).
Many characteristics associated with high dropout rates, such as parental educational
attainment and criminal involvement, are not school-related and may not have school-
based solutions. Those factors that can be traced to schools should be addressed through
programs that offer the students a choice among competing schools. Compulsory
attendance regulations which prohibit students from transferring to nonassigned schools
often make these choices unavailable. In areas with open enrollment policies, some choice
programs have encouraged dropouts to complete their education. Minnesota,
Washington, West Virginia, and Wisconsin have developed innovative programs that
combine both choice and incentives (McLaughlin 1990, 2-10).
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Summary
The literature reviews suggest many types of intervention plans and programs. These
programs include the following components: improving student activities; increasing
parental involvement; providing rewards and incentives for school attendance and
academic performance; developing positive adult-student relationships; promoting student
interaction; and using motivational strategies to help students create an interest in school.
All of these components focus on the long range goal of decreasing the dropout rate.
With a wide range ofproblems plaguing many schools, especially high schools across the
nation and in Georgia, even the most persistent students have difficulty making it through
school and graduating with their peers. Without a high school diploma, teenagers today
face significant obstacles in finding meaningful work, earning an adequate income, and
launching a successful career.
High school completion rates are a measure ofwhether schools and communities can
help a child through twelve years ofeducation. Barriers to success, such as realities of
pregnancy, gang activity, truancy, family stress, overcrowded classrooms, academic
failure, or violence in the schools, must be identified and overcome. The answer to
surmounting these barriers has to start in the schools with a “change” in the way things are
done. Intervention programs to bring students back to the classroom is one such answer
to overcome the barriers to a child’s success. Intervention programs help to restructure
the educational program to meet the needs of the students, especially the at-risk students,
instead of the needs of the organization. One such intervention program that has fulfilled
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the needs of students is that program being studied in this paper, the LEAD program at
Lovejoy High School.
The next chapter will describe the methods and procedures used to evaluate the
Lovejoy High School LEAD program. The purpose of the methods and procedures is to
determine the effectiveness of the program in its first year of operation.
CHAPTERS
METHODS AND PROCEDURES
Educators concern for chronic absenteeism and the increasing failure and dropout rate
prompted the development ofLovejoy High School Improvement Committee. This
committee, comprised of administrators, teachers, and counselors, evaluated the Fayette
County High School’s “Learning Opportunities,” program for ninth grade with prospects
ofdeveloping a new program to address specific needs of ninth graders at Lovejoy High
School. This program served as an invaluable model for LHS faculty and administrators
to develop and implement their own unique instructional program. The ultimate goal of
this program would be to provide potentially “at-risk” students with the opportunity to
succeed in school.
The instructional program developed for LHS is entitled LEAD, which is an acronym
for “Leaders for Excellence in Academic Discoveries.” The objectives of the program
include the following: to improve attendance; to improve academic performance; to
decrease office referrals; and, as a long range goal, to lower the dropout rate.
RESEARCH DESIGN
A descriptive research design was selected for this study. The findings are presented
with a narrative discussion. Tables are used to provide a visual display of and support for
the narrative presentation. The findings displayed on the tables are also shown in pie
graph charts so that a better picture of the subjects studied can be seen.
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DESCRIPTION OF THE SETTING
True fulfillment is found in serving others. Only then does one find the intrinsic value
of education. Dedication to serving the students and to serving the community is the
foundation upon which Lovejoy High School is built. At LHS, the belief is that a school is
not just buildings and books, a school is people, youth and adults, learning and growing
together. LHS is a caring family whose adults endeavor to help our youth meet the future,
as our AlmaMater says, “with hope and confidence.”
LHS officially opened its doors to 700 ninth and tenth grade students on August 28,
1989. Serving these students was a principal, two assistant principals, an instructional
lead teacher, three counselors, a media specialist, fifty-five teachers, and thirty-two
classified personnel.
A grade was added each year until completed with grades nine through twelve. LHS
is currently serving 1850 students. Faculty and staffnow include a principal, four assistant
principals, a vocational supervisor, an instructional lead teacher, four counselors, two
media specialists, 105 teachers, and forty-two classified personnel. Housed in a 187,000
square foot state-of-the-art facility, LHS features a comprehensive curriculum that
encompasses the academics, the fine arts, special education, vocational education, and
ROTC. The educational programs are interwoven to aid students of all ability levels in
building a positive self-concept and in becoming contributing members of society.
LHS is located in Lovejoy, Georgia, the southernmost and smallest city in Clayton
County. The school is located on 70+ acres and has plenty of room for all programs, as
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well as for growth and additions to the building. The immediate surrounding community
is a suburban community consisting ofhomes in the middle-class to upper-middle-class
range in a rural setting. The population has been fairly transient in recent years in the
Lovejoy area as well as in the entire Clayton County community. Clayton County consists
of a population of 182,000 ofwhich 18,747 are secondary school age students. In the
community around LHS, residential development has steadily accompanied economic
growth in the county. The school is located in the fastest growing area of the county,
made up mainly of subdivisions. The percentage ofminority families locating in Clayton
County is steadily increasing. There has been an increase in the number of students living
with someone other than their natural parents. Proofofcustody has become an integral
part of the registration process. The number of students who come from disrupted family
patterns is a concern of the education program at LHS. Seven percent of the school
population is below the poverty level. Because ofthe rapid growth and changing family
patterns, LHS continues to expand and diversify the course offerings to meet the needs of
all students.
LHS serves three middle schools from which ninth grade students are received. The
ninth grade class has reached 600 for the past two years.
SAMPLING PROCEDURES
The LEAD program encompasses three academic areas which are English/language
arts, mathematics, and social studies. The LEAD program has two instructional teams of
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teachers. Each team is comprised of two English teachers, two mathematics teachers, and
a social studies teacher. Teachers were selected for the program based on their eagerness
to work as a team with other teachers, their ability to work effectively with ninth grade
students and students “at risk” and their skill in their subject area.
Because the five teachers on a team share two common planning periods and have
classrooms within close proximity to one another, they are able to monitor closely the
progress ofall their students. In this way, the teachers can identify specific student needs
more promptly than otherwise possible. These teachers are in a unique position to design
and implement useful interdisciplinary units; they also have the flexibility to schedule more
or less time in a class day as they deem necessary. Additionally, the teams are able to have
frequent student-teacher and parent-teacher conferences with the freedom to schedule
these conferences at any time of the school day.
The LEAD program targets 160 ninth grade students that are heterogeneously
grouped. Although serving the potentially “at-risk” student is at the heart of the LEAD
program’s goals, it was deemed that the impact of the program would be best
accomplished through heterogeneous grouping so that there was a blend ofall ability
levels just as there is in society. The purpose ofthis study is to describe the first year of
implementation of the LEAD program in terms of its impact on improvement of
attendance, academic performance, and discipline referrals for ninth grade LEAD students.
In an effort to determine the impact of the LEAD program, the following procedures were
used;
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1) From the total population of 160 LEAD students, eighty-five “at-risk” students were
selected by the researcher based on teacher recommendation. These eighty-five
students were used as the sample for which data from school records in the area of
attendance, academic performance, and office discipline referrals were compiled.
2) Of the eighty-five LEAD students, forty-three students were on the AM team of the
LEAD program, and forty-two students were on the PM LEAD team. The eighty-five
LEAD students selected for this study constituted 53 percent of the total population.
3) A second group of eighty-five students was selected from the group of students who
had been invited to be in the LEAD program but refused to accept the offer per parent
request. The group ofeighty-five students, referred to in the study as the non-LEAD
students, attended their ninth grade classes with the main body ofninth grade students
during the school year.
4) The school records of the eighty-five LEAD students were compared to the eighty-five
non-LEAD students’ records in the area ofattendance, office discipline referrals, and
academic performance.
5) The eighth grade school records ofboth the LEAD and non-LEAD students were also
compared in the areas of attendance, academic performance, and office discipline
referrals.
6) As a final procedure, the eighty-five LEAD program students were given the
opportunity to respond to a student survey to obtain their perceptions of the LEAD
program.
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7) The ten LEAD program teachers participated in a questionnaire survey to evaluate
their perceptions of the program.
WORKINGWITH HUMAN SUBJECTS
Teachers and students involved in the survey and/or interview received a cover letter
(See Appendix B) explaining the purpose of the study and assuring the protection of
confidentiality. Confidentiality is extremely crucial in a study of this type; therefore,
participants’ names were not used in this research. The LEAD program teachers gave the
survey forms to the students in the classroom setting. The individual responses were
voluntary, and each participant remained anonymous because students did not put then-
names on the forms. The feature of anonymity was reinforced by having students place
their completed surveys in an envelope that would make the survey inaccessible to the
teachers. The envelopes were returned to the researcher. In addition, the questionnaire
interview survey (See Appendix E) was given to the LEAD teachers. The teachers had
the option of completing the interview survey anonymously and returning their surveys to
the researcher. Participation in the survey was strictly voluntary. The rights and welfare
of subjects are protected because the survey forms are anonymous and have no names or
identifying marks.
DESCRIPTION OF THE INSTRUMENTS
In keeping with the objectives of the LEAD program, to improve attendance, to
improve academic performance, to decrease office discipline referrals, and to subsequently
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lower the dropout rate, it was decided that the three variables to be investigated in this
study would be attendance, office referrals, and academic performance. The researcher
for this study did not have to develop instruments to measure attendance, office referrals,
or academic performance as this study required gathering data from student records on
which the data were already collected. The instruments that were used to survey the
participants were developed by the researcher utilizing selected questions based on prior
knowledge of the LEAD program components. The purpose of the survey instruments
was to measure the qualitative data on the impact of the LEAD program as perceived by
the participating students and teachers. The measurement technique for each variable used
in the study are identified as follows:
Attendance
In the area ofattendance, the attendance records for the fall and winter semesters of
the eighth grade year were checked for the number of absences for each student in the
study. These records were compared to the number of absences for the same students
during the fall and winter semesters in the ninth grade. The attendance records are
attendance cards upon which a student’s absence is recorded for each attendance period
per semester. A Likert-type scale was developed by the researcher and checked for
validity and reliability by the Director of the Clayton County StaffDevelopment Center.
The Likert-type scale shows percentages of improvement in attendance, or maintenance of




In the area ofoffice discipline referrals, with the help of the LHS administrators, each
of the eighty-five LEAD and eighty-five non-LEAD students’ records were checked to see
how many office discipline referrals each student received during the fall and winter
semesters of the ninth grade. The previous year’s eighth grade discipline records for the
85 LEAD program students were also checked for the fall and winter semester to show
their discipline pattern before involvement in the LEAD program. Office discipline
referral records are kept by each administrator at LHS and are divided by the alphabet, A-
D, E-K, L-R, and S-Z. The discipline records for the eighth grade year were housed at the
feeder middle schools. A Likert-type scale was developed and used to show number of
referrals per student as follows: 1-2 referrals, 3-4 referrals, 5-6 referrals, and 7 or more
referrals. These number of discipline referrals for LEAD program students were
compared to those ofnon-LEAD program students.
Academic Performance
The final area for which data were gathered from school records was in the area of
academic performance. The academic records that were used were the students’
permanent record. These records are kept on file in the counselors’ office. Academic
records of the identified eighty-five LEAD program students and the eighty-five non-
LEAD program students were checked to determine if there was a difference fi'om the fall
and winter semesters of the eighth grade compared to the fall and winter semesters of the
ninth grade. A comparison ofgrades at the eighth and ninth grade levels for the LEAD
and non-LEAD students was made. Percentages were used to report differences in
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attainment based on the number of failures. Data classification would indicate improving
slightly or greatly, decreasing slightly or greatly, or remaining the same with no change in
failures.
DATA COLLECTION PROCEDURE
The data for each variable were calculated as follows:
Attendance - The total number of days missed for each LEAD and non-LEAD student
were totaled for the entire grading period. Then the same was done for the control group
ofnon-LEAD students’ attendance during the same grading period. The number of days
in the grading period was multiplied by the number of students in each group. The
percentage for days missed for each group was then calculated. In order to find the
percent ofdays attended, the percent ofdays missed was subtracted from 100.
Office referrals - This data is divided into categories for the number of office discipline
referrals; 0, 1-2, 3-4, 5-6, 7 or more. The number of students who were referred for each
category were tallied and the percentage for LEAD and non-LEAD students, based on the
number in each group, was calculated.
Academic Performance - The number ofF’s received by the LEAD and non-LEAD
students for the classes in the LEAD program, i.e. English, geography, and algebra were
tallied. The number of classes (3 or 4) were multiplied by the number of students in the
ninth grade. This is the total number of classes that could possibly be failed by the ninth
grade students for the classes taught in the LEAD program. The percentage of the
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numbers ofF’s received by each group was calculated by dividing the number ofF’s for
that group by the total number of classes.
The subject population for the student survey form was the eighty-five identified
LEAD program students. These students received a cover letter (See Appendix B)
explaining the purpose of the study and the protection of confidentiality. Students were
given a survey form (See Appendix C) with 15 statements addressing the components of
the LEAD program. A Likert-type scale, validated by the Clayton County Staff
Development Center, was adopted to rank the student responses as follows: l=very
much; 2=somewhat; 3=not much; 4=not at all. The questionnaire survey instrument was
designed using knowledge ofLEAD program components being evaluated for
effectiveness and choosing a scale model that has been used in other research projects by
the StaffDevelopment Center. The students were asked to assess the extent to which the
program has improved their attitudes toward school, their teachers, themselves, and their
ability to succeed in school.
The final instrument used for gathering data in this study was the questionnaire
interview survey (See Appendix E) which consisted of ten questions developed for the ten
LEAD program teachers. The questions addressed the teachers’ perceptions of the
success of the LEAD program during its first year of operation.
STATISTICAL APPLICATIONS
A descriptive research design was selected for this study. Descriptive statistics were
used for summarizing and presenting data that were collected. Because this study
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describes the first year of implementation of the LEAD program in terms of improvement
in attendance, academic performance, and office discipline referrals for ninth grade
students, it was deemed appropriate to present the data on tables and graphs and in a
narrative discussion. Data are shown in a tabular format with a narrative explanation. Pie
graph charts display the percentage differences found when comparing the LEAD students
to the non-LEAD students in the areas ofattendance, academic performance, and office
discipline referrals.
SUMMARY OF METHODS AND PROCEDURES
The purpose of this study is to describe the first year of implementation ofthe LEAD
program in terms of its impact on improvement ofattendance, academic performance, and
office discipline referrals for ninth grade students. In this chapter, the methods and
procedures for gathering and analyzing the collected data were discussed.
The following chapter shows charts ofthe data collected from the student survey and a
summary of the teacher interviews. In addition, the results of the data collected in the
areas ofattendance, office referrals, and academic performance are displayed in tabular
format and explained through accompanying narratives. Pie graph charts show the data
from the tables. The results indicate the impact of the components of the LEAD program.
CHAPTER 4
PRESENTATION AND ANALYSIS OF THE DATA
The “Leaders for Excellence in Academic Discoveries” program was implemented in
1992 because of the concern of the administrators and faculty for keeping students in
school. The ultimate goal of the program was to provide potentially “at-risk” students
with the opportunity to succeed in school.
In this chapter, the results of the data collected in response to the questions that
guided this study are given. In response to the research questions posed in Chapter 1, the
following records were checked; attendance, office discipline referrals, and academic. In
order to determine how effective the LEAD program is in meeting its objectives, data
pertinent to the research questions were collected and analyzed and results presented.
These results will be discussed later.
In addition to checking school records, the results of the survey ofparticipating LEAD
program students and teachers’ perceptions of the success of the LEAD program are
reported. The purpose of the survey was to determine the perceived impact of the
program on the overall development of the participating students. Although not the focal
point of this study, it was perceived by the researcher that a survey ofLEAD program
students and teachers might further enhance the assessment of the LEAD program. The
qualitative data gathered from the survey focused on how the teachers perceive the
program is impacting students and how the students feel about the LEAD program.
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The findings of this study are presented in tabular format and explained through
iccompanying narratives with each research question identified separately.
Research Question 1: Is there a percentage diflerence between the attendance of
LEAD students and non-LEAD students?
In order to ascertain the impact of the LEAD program in improving school attendance
3f the participating students and in order to show a percentage difference between the
school attendance of the LEAD program students and the non-LEAD students, the school
ittendance records for each identified student for the fall and winter semester of the eighth
grade were compared to the number of absences of each student for the fall and winter
semesters of the ninth grade. The eighth grade data showed the attendance pattern of the
LEAD students prior to their involvement in the LEAD program. The permanent records
3f the eighty-five identified students indicated the total number of absences accumulated
during the fall and winter semesters of the eighth grade. The accompanying table shows
liow these absences were compared to the total number of absences accumulated by each
student during the fall and winter semesters of the ninth grade. In addition, pie graph
:harts will show percentages on a Likert-type scale to represent those students remaining
fie same in attendance, improving in attendance, or decreasing in attendance. These
esults are indicated for the LEAD program students, the non-LEAD students, and the
LEAD students’ previous eighth grade standings.
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Table 1
COMPARISON OF ATTENDANCE DATA FOR NINTH GRADE LEAD























No. % No. % No. % No % No. % No. % No %
8th 12 14 8 9 24 28 8 9 16 19 4 5 13 16
9th
LEAD 12 14 8 9 21 25 8 9 18 21 5 6 13 16
9th non-
LEAD 9 10 11 13 18 21 20 24 6 7 12 14 12 14
The data show that there is a percentage difference between the attendance of the
LEAD program students and the non-LEAD program students at the ninth grade level. A
total of twelve or 14% of the LEAD program students greatly improved their attendance
by seven or more days. The non-LEAD students data shows nine students or 10%





NINTH GRADE LEAD STUDENTS
1-3 DaysMore 25%
4-6 Days More 9%
7 or More Days 14%
1-3 Days Less 21%
4-6 Days Less 6%
7+Days Less 16%






m 1-3 Days More
04-6 Days More
□ 7 or More Days
□ 1-3 Days Less
04-6 Days Less
□ 7+ Days Less
□ Days the Same
Data: Combined fall and winter semester attendance
Percentages; Showing those improving in attendance, those maintaining the same





NINTH GRADE NON -LEAD STUDENTS
1-3 DaysMore 21%
4-6 Days More 13%
7 orMore Days 10%
1-3 Days Less 7%
4-6 Days Less 13%
7+Days Less 13%
Days the Same 23%
N = 85
Data; Combined fall and winter semester attendance
Percentages: Showing those improving in attendance, those maintaining the same





COMPARISON OF EIGHTH GRADE ATTENDANCE FOR IDENTIFIED NINTH
GRADE LEAD STUDENTS
1-3 Days More 28%
4-6 Days More 9%
7 orMore Days 14%
1-3 Days Less 19%
4-6 Days Less 5%
7+ Days Less 16%







□ 7 or More Days
19% 1 P 28% □ 1-3 Days Less
□ 4-6 Days Less
□ 7+ Days Less
□ Days the Same
14% 9%
Data: Combined fall and winter semester attendance
Percentages: Showing those improving in attendance, those maintaining the same
attendance, and those decreasing in attendance.
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Research Question 2: Is there a percentage difTerence between the number of ofHce
discipline referrals of LEAD students and non-LEAD students?
In response to the stated research question pertaining to the difference between the
number of office discipline referrals for LEAD and non-LEAD students, data were
collected in the area ofoffice discipline referrals. With the assistance of the LHS
administrators, the number of office discipline referrals of each of the eighty-five identified
students of the LEAD program and the eighty-five non-LEAD students were computed.
The eighth grade data helped to validate the findings.
Table 2

















No. % No. % No. % No. % No. %
LEAD 36 42% 20 23% 14 16% 4 5% 13 13%
Non LEAD 31 36% 22 26% 13 15% 6 7% 13 15%
8th Grade 33 39% 21 25% 13 15% 5 6% 13 15%
The computations for the collected data are shown in a scale of categories with 0
referrals, 1-2 referrals, 3-4 referrals, 5-6 referrals, and 7 or more referrals. The number of
students indicated in each category was converted to percentages to indicate the overall
picture of discipline referrals. On the accompanying pages, pie graph charts show





OFFICE DISCIPLINE REFERRALS DATA FOR







Data: Shows the number of office discipline referrals received per student for fall and
winter semesters of the ninth grade.
Percentages: Number of students in each category
Figure 5
PIE GRAPH CHART
OFFICE DISCIPLINE REFERRALS DATA FOR












Data: Shows the number of office discipline referrals received per student for fall and
winter semesters of the ninth grade.




OFFICE DISCIPLINE REFERRALS DATA
COMPARISON OF EIGHTH GRADE DISCIPLINE REFERRALS







Data; Shows the number of oflSce discipline referrals received per student for fall and
winter semesters of the ninth grade.
Percentages: Number of students in each category
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RESEARCH QUESTION 3: Is there a percentage difference between the academic
performance of LEAD students and non-LEAD students?
In response to the objective of the LEAD program concerning improving academic
performance and the aforementioned research question, data on academic performance
were collected. The data collected targeted the academic performance of the students in
the subjects taught in the LEAD program, namely. English/language arts, algebra, and
social studies (geography). These same academic subjects were the subjects from which
data were collected for the non-LEAD students and eighth grade past performance for the
entire sample.
In an effort to show the results as a comparison of academic performance in the
specified subjects for the identified population for eighth to ninth grade, the following
steps were taken; The permanent records of the LEAD and non-LEAD students were
checked for the fall and winter semesters. The eighth grade year was also checked to
compute the number of subjects failed by each student during the fall and winter
semesters. A comparison was made to see how many students had the same number of
F’s, how many improved slightly with fewer than 1-2 F’s, how many improved greatly
with fewer than 3 or more F’s, how many decreased slightly by having 1 or 2 more F’s, or
how many decreased greatly by having 3 or more F’s than the number ofF’s accumulated
in the eighth grade.
Finally, percentages were computed in each area of the scale. On the following pages
these percentages are displayed in table form and pie graph chart form to show the
percentage differences for the LEAD students, non-LEAD students, and the LEAD
students previous eighth grade academic performance.
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Table 3
Comparison ofAcademic Performance Data for LEAD and non-LEAD






















No. % No. % No. % No. % No. %
LEAD 7 8% 22 26% 27 32% 19 22% 10 12%
Non LEAD 6 7% 26 31% 22 26% 22 26% 9 10%
8th Grade 8 9% 18 21% 31 37% 16 19% 12 14%
To indicate the effectiveness of the LEAD program in meeting the objective of
improving academic performance ofparticipating students, school academic records were
checked. Data were collected from the records ofLEAD students identified as the
experimental group, from the records of the non-LEAD students identified as the control
group, and from the previous eighth grade records of targeted students.
The data collected show that there is a percentage difference between the LEAD and
the non-LEAD students pertaining to academic performance. A total of seven students in
the LEAD program greatly improved with fewer than three F’s while the non-LEAD





FOR NINTH GRADE LEAD STUDENTS
Fewer than 3 F’s 8%
1-2 Fewer F’s 26%
Same # ofF’s 32%
1-2 More F’s 22%
3 orMore F’s 12%
N = 85
Data: Comparison of the number ofF’s per student in the fall and winter semesters of the
identified eighth and ninth grade students.




ACADEMIC PERFORMANCE DATA FOR
NINTH GRADE NON-LEAD STUDENTS
3 or More F’s 12%
1-2 More F’s 25%
Same # ofF’s 26%
1-2 Fewer F’s 30%
Fewer than 3 F’s 7%
N = 85
Data: Comparison of the number ofF’s per student in the fall and winter semesters of the
identified eighth and ninth grade students.





COMPARISON OF EIGHTH GRADE ACADEMIC PERFORMANCE
FOR IDENTIFIED NINTH GRADE LEAD STUDENTS
3 orMoreF’s 14%
1-2 More F’s 19%
Same # ofF’s 37%
1-2 Fewer F’s 21%
Fewer than 3 F’s 9%
N = 85
Data: Comparison of the number ofF’s per student in the fall and winter semesters of the
identified eighth and ninth grade students.
Percentages: Number of students in each category
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STUDENT SURVEY
In response to the research questions stated in this study as to the percentage
difference between the LEAD program students and the non-LEAD program students in
the areas ofattendance, office discipline referrals, and academic performance, a student
survey was conducted for additional data to help substantiate the research question
findings and further enhance the assessment of the LEAD program. The purpose of the
survey was to receive qualitative data on the impact of the LEAD program as perceived by
the participating students and teachers. The subject population for the student survey was
the eighty-five identified “at-risk” students in the LEAD program and the ten LEAD
teachers.
The survey (See Appendix C) was composed of fifteen statements addressing
components or success factors of the LEAD program. Using a Likert-type scale, student
respondents rated the fifteen statements as follows: l=very much; 2=somewhat; 3=not
much; and 4=not at all. The instrument was designed by the faculty at LHS based on prior
knowledge of the LEAD program components being evaluated for effectiveness.
In order to make the results easier to compare, a table was computed to show the
comparisons by each category of statements. The table follows next with a breakdown of
statements and percentage responses.
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Table 4
LEAD Program Student Survey Responses - N=85
Survey Student Respondents Ratings
Categories 2 3 4
No. % No. % No. % No. %
Attendance 12 14% 37 44% 19 22% 17 20%
LEAD Teachers 45 53% 23 27% 12 14% 5 6%
Academic Subject 14 17% 36 42% 26 30% 9 11%
Academic 11 13% 39 46% 27 31% 12 16%
Incentives 23 27% 27 32% 27 32% 8 9%
Social Skills 21 25% 32 38% 16 19% 15 18%
LEAD Teachers 31 37% 34 40% 13 15% 7 8%
Parental Interest 24 28% 23 27% 26 31% 12 14%
Incentives 14 17% 34 39% 21 25% 16 19%
Attendance 6 7% 26 31% 23 27% 30 35%
Transition to High School 30 41% 19 22% 13 15% 23 27%
Transition to High School 35 40% 25 29% 12 16% 13 15%
Incentives 42 48% 19 23% 10 12% 14 17%
LEAD Teachers 34 39% 34 39% 12 14% 7 8%
Social Skills 15 18% 30 35% 19 22% 21 25%
Survey Categories are from questions one through fifteen on the survey form (Appendix C).
The data gathered from the survey indicate a percentage improved attitude toward
school. Thirty or 41 percent of the LEAD students gave a positive response to the
category of transition from middle school to high school and thirty-five or 40 percent gave
a very positive response to the LEAD program classes as compared to regular classes.
The data indicates an overall positive rapport between students and teachers. Overall, the
percentages indicate a more positive than negative perception of the LEAD students on
the majority of the areas surveyed.
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LEAD PROGRAM TEACHERS’ INTERVIEW QUESTIONNAIRE ANALYSIS
In order to determine the perceptions of the LEAD program teachers in the assessment
of the LEAD program in its first year, a survey questionnaire was developed (See
Appendix D). There were ten questions concerning the teachers’ perceptions of the
overall LEAD program. Seven out of ten teachers returned the questionnaires. It is noted
that the results of the survey may be biased because these teachers worked in the program
which they are evaluating.
The results of the survey are summarized by questions on the following pages.
Overall, the teachers involved in the survey were positive about the LEAD program, but
had some concerns about some of the areas in which improvements were not obvious. An
analysis is given at the end of the interview summary.
Table 5
RESULTS OF LEAD PROGRAM TEACHERS’ INTERVIEW QUESTIONNAIRE
There are ten teachers in the LHS LEAD program; five are on the AM team, and five
on the PM team. These teachers were given a written ten question survey and asked to
voluntarily answer the questions anonymously and return the questionnaire to the
researchers’ mail box in the fi’ont office. Seven of the teachers responded. It is noted that
these responses can be from a biased point ofview, since these teachers worked with the
LEAD students.
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1. How is the LEAD program different from the regular classroom programs?
All seven teachers responded that having two teachers in the classroom working
together enhanced their teaching skills as well as created less stress in completing
paperwork. All seven teachers were favorable to the common planning time and
sharing of ideas. More time for parent contact and more individual attention to
students were mentioned as ways LEAD is different from the regular classroom.
2. What objectives of the program do you think have been the most successful?
Teacher responses are listed as follows; Three teachers indicated that the
student class attendance had improved because they felt the students’ needs were
being addressed. The students were able to keep up with the course
requirements. Two teachers indicated that the students’ self-esteem had
improved because the students are involved in the class activities and are given
opportunities to express their thoughts, helping keep discipline problems from
arising. Two teachers stated that there was more time to give students
individualized attention, helping increase test scores and academic performance.
3. Based on your past experience in teaching, has there been improvement in the
majority of the students’ attitudes toward school?
Three teachers said that there had been improvement; two teachers said that they
had worked harder this year to combat the student attitude problem and believed
it had worked, but that some are still unreachable; one teacher said that no
obvious improvement was observed; and one teacher said that the students seem
to be more comfortable with the school setting.
4. Do you think any ninth grade student could benefit from this program and why?
The consensus ofall seven teachers was that all students could benefit because of
the individual attention and a smoother transition from middle school to high
school.
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5. How does having two teachers in the classroom benefit the student?
The consensus ofall seven teachers was that the students benefited from the
teachers’ immediate response the increased individual attention and to students’
needs.
6. What is the main advantage ofbeing a LEAD program teacher?
Each of the seven teachers gave the following responses: Less stress with two
teachers working together; sharing of ideas; choice of a fourth class; having
access to more information about students; flexible scheduling by covering for
each other; and close contact with other teachers and students.
7. During the semester, how much time is spent with group interaction in this
program and what kind ofgroup activities are done?
Group interaction activities that were mentioned were daily cooperative learning
activities in the classroom, weekly field trips, the Y.E.S. (You Equal Success)
club, and student conferencing with his/her team of teachers on a daily basis.
8. What is the most fmstrating aspect of the LEAD program?
The following answers were given: Two teachers said that not being able to
reach students who do not care is fhistrating; one teacher stated that it was
difficult learning to work as a team after years ofworking alone; one teacher said
that education is not a priority for some students; and three teachers indicated
confusion in knowing what to do in the first year of the program, with not
enough time to do extrawork with the students.
9. How is the LEAD program different from the Fayette County High School
intervention program?
Two teachers noted the difference in the format: LHS has two LEAD teams;
FCHS has one. One noted that FCHS has four classes instead of three as LHS
has. LHS has more students in a classroom than FCHS, as two teachers
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observed. Two noted that the LHS program has a heterogeneous grouping,
while the FCHS program has only low achievers.
10. After two semesters of involvement with the LEAD program, what changes
would you make?
Two teachers indicated that they would make no changes because the program is
going well; one wanted to change the math to Algebra I; one wanted more
interdisciplinary units; one wanted to spend more time on study skills and not
just in English, and two teachers wanted to see science added to the program.
ANALYSIS
Overall, the responses of the teachers indicate a positive first year with the LEAD
program. They are in agreement Avith the merits of having two teachers in the classroom.
The teachers also believe that the program offers opportunities to improve student-teacher
relationships. A time for teachers to share ideas and having more information about
students were pluses given for the program. The consensus of the teachers was that any
students could benefit because of the individual attention and the help in making a
smoother transition from middle school to high school.
By having a year ofexperience, the teachers may be more effective in the program
during the second year of operation. Team effort was given positive reviews. Working
together to find ways to meet the needs of the students is a positive effect of the LEAD
program. The qualitative data collected from the teacher survey validated the purpose of
the study. The data was inclusive in showing that a positive effect on the participants can
lead to a change in attitude; intrinsic motivation; and, subsequently, reduce dropout rates.
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SUMMARY
In this chapter an analysis of the data collected for the study was presented with an
outcome ofwhat the analysis yielded. The research reported on key factors that are
essential to the LHS LEAD program that addresses keeping students in school. The
overall final analysis is that the LEAD program is perceived by the participating students
and teachers and substantiated with the data collected as having an impact in
accomplishing to a limited extent the stated objectives of the program and making
improvement in the areas of school attendance, office discipline referrals, academic
performance, and the dropout rate.
The last chapter will summarize the implications of the results of this study. In
addition, recommendations will be made that could be helpful to the LEAD program
teachers, administrators, and/or the Clayton County Curriculum Specialist.
CHAPTER 5
FEVDDJGS, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS
FINDINGS
The purpose of this study was to describe the first year implementation of the Lovejoy
High School dropout intervention program entitled LEAD in terms of its impact on
attendance, office discipline referrals, and academic performance. Because of the concern
of the LHS administrators and some teachers toward chronic absenteeism and the dropout
rate, LEAD, which is an acronym for "Leaders for Excellence in Academic Discoveries,"
was implemented in the fall of 1992. The objectives of the program include the following:
to improve attendance; to decrease office discipline referrals; to improve academic
performance; and, as a long range goal, to decrease the dropout rate.
This study's subject population was eighty-five LEAD program participating students,
eighty-five non-LEAD students, and the ten LEAD program teachers. Besides data
collected from school records, a student survey instrument and a teacher survey
instrument were developed to determine the perceptions of the participating students and
teachers in the LEAD program toward the success of the objectives of the program.
This research study sought to answer the following three basic research questions:
1. Is there a percentage difference between the attendance ofLEAD program students
and non-LEAD program students?
2. Is there a percentage difference between the number of office discipline referrals of
LEAD program students and non-LEAD program students?
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3. Is there a percentage difference between the academic performance ofLEAD program
students and non-LEAD students?
The answers to research question number 1 is addressed in the following findings:
In the area ofattendance, computations were done to show the differences in the
number of absences of eighty-five identified "at-risk" LEAD program students and eighty-
five non-LEAD students during the fall and winter semesters of the eighth grade and the
number of absences accumulated during the fall and winter semesters of the ninth grade.
Categories on the scale showed absences of students remaining the same; those students
whose attendance slightly improved, moderately improved, greatly improved; and students
whose attendance slightly decreased, moderately decreased, or greatly decreased. The
following results were found: 1) There is only a 5 percent improvement in attendance for
the eighty-five LEAD program students. 2) The overall comparison of attendance
between LEAD students and non-LEAD students showed the LEAD students attendance
for fall semester to be 2 percent higher than the non-LEAD students, and 3 percent higher
for the LEAD students in the winter semester. 3) It should be noted that a possible reason
for these outcomes is that the program is in its first year; hence, there is limited data and a
short time in which to accurately determine if significant changes will ultimately result.
In the area ofoffice discipline referrals, percentages were computed to ascertain the
discipline referrals of the eighty-five identified LEAD program students compared to the
eighty-five non-LEAD students. The findings for research question number two are as
follows: 1) Thirty-nine percent of the LEAD students had no office discipline referrals.
2) The overall comparison between LEAD students and non-LEAD students, in the area
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of office discipline, showed the LEAD program students with 11 percent fewer office
referrals than the non-LEAD students. 3).The data gathered and shown in percentages
does show a difference in the number of referrals for LEAD program students as
compared to non-LEAD students, which may suggest that the LEAD program is
successful in working with students’ behavior and social skills.
In the area ofacademic improvement, permanent records of the eighty-five identified
“at-risk” students of the LEAD program and the eighty-five non-LEAD students were
checked to show a comparison of the number ofF’s accumulated during the fall and
winter semesters of the eighth grade as compared to the number ofF’s accumulated by
each student in the fall and winter semesters of the ninth grade. These statistics were
computed in percentages to show whether the number ofF’s stayed the same, showed a
slight improvement of one to two fewer F’s, or a great improvement of fewer than three
or more F’s. In addition, percentages were shown for students that decreased in academic
performance by having one or two more F’s, or decreased greatly with three or more F’s.
The following results were found: 1) The overall percentage comparison between the
LEAD students and the non-LEAD students for the fall and winter semesters showed the
LEAD students 6 percent higher in subject failure rate for the fall than the non-LEAD
students. 2) The winter semester showed a marked percentage decrease for the LEAD
students with 9 percent more failures for the winter semester than the non-LEAD
students. 3) This data did not prove that the LEAD program had been effective in
improving academic performance. 4) It should be noted that data were collected for only
two semesters for academic performance. 5) The students in the LEAD program were
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adjusting to a new program for their academics. As these students will be tracked through
the remainder of the school year, academic performance may show differences.
The findings from all of the survey data are as follows:
1. Student and teacher perceptions showed that the needs of the ninth grade “at-risk”
students were being met and enhanced by the LEAD program.
2. Students demonstrated a slight improvement in attitude toward school as a result of
the LEAD program.
3. The students’ perception of the student-teacher relationships had positive implications
for continuing the program.
4. The percentages of students who believed that the LEAD program made the transition
to high school easier were very high.
5. There was not enough difference in positive and negative attitudes toward increased
parental interest to make a distinction of the impact ofthe LEAD program.
Overall, the student and teacher surveys showed positive perceptions of the LEAD
program. This data can be helpful to the LEAD program teachers and administrators in
making improvements in selected areas of the program.
CONCLUSIONS
From data and survey results, the researcher concludes that the LEAD program was
successful enough to warrant continuation. Because the LEAD program was in its first
year of implementation, there were no prior records or research to help substantiate the
data for this program. However, individual student growth and development support the
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continuation of the LEAD program. The students that participated in this program are
now juniors in high school and, of the eighty-five in the LEAD experimental group for this
study, 80 students are still in school and should graduate. Thus, fi’om the findings to the
research questions and the findings of the survey, the LEAD program seems to have had
an impact on the improvement ofattendance, office discipline referrals, and academic
performance for certain ninth graders, thereby affecting their desire to stay in school.
IMPLICATIONS
The findings and conclusions of this study warrant the following implications: 1) The
information gained fi'om this study justifies the continuation ofthe LEAD program for
another year, in order to give it a fair chance for improvement and gives the administration
a basis for determining the continuation of the program. 2) There are many variables to
consider in the implementation of a new program. 3) The LEAD program students should
be tracked through high school in order to monitor their progress. 4) Student
performance in the areas ofattendance, office discipline referrals, and academic
performance are an important facet of a student’s success for staying in school. 5)
Intervention programs, such as the LEAD program, are necessary in order to address the
needs of the “at-risk” student.
RECOMMENDATIONS
Based on the results of this study and the fact that this program is in its
implementation stages, it is recommended that the LEAD program be continued for
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another year in order to continue evaluating school records that can be indicators of
success in the program. Other recommendations include the following:
1) LEAD teachers should be encouraged to do research on other intervention
programs to get ideas for improvement of the LEAD program and for the
continuation of the program to be able to truly assess the impact of the
program.
2) School records on attendance, office discipline referrals and academic
performance ofLEAD students should continue to be compared with the
non-LEAD students in order to show effectiveness of the program.
3) LEAD program progress should be shared with the Clayton County
Curriculum Coordinator so that other schools in the area can be made
aware of the program and its impact on students.
4) LEAD students should be tracked throughout high school to monitor
progress and the ultimate goal of lowering the dropout rate.
5) Obtain more conclusive programs for the school.
6) A longitudinal study, as well as a comparative year-by-year study, should
be required so that hard data can be compiled to show the continued need
of intervention programs.
SUMMARY
The “Leaders for Excellence in Academic Discoveries” (LEAD) program is an
educational intervention program designed to address the needs of students so that they
can achieve success in school and complete high school. The approach of the LEAD
program is not perfect; few systems are when the components are dynamic individuals.
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The researcher believes, however, that LEAD is a viable, realistic program which has
already begun to improve the success rate of students as has been shown in this study.
Dropout intervention programs and “at-risk” programs such as LEAD are ways to the





Student Name_ Male Female
Current Middle School Teacher Name
Circle the appropriate response for each item.
1. Is student’s performance below average / average / above average? 1 2 3 4
2. Is student’s study skills below average / average / above average? 12 3 4
3. Is student’s ability below average / average / above average? 1 2 3 4
4. Does student complete tasks? 1 2 3 4
5. Does student make up work? 1 2 3 4
6. Good attitude toward teacher and students? 12 3 4
7. Participation in class 1 2 3 4
8. Follows teacher’s directions 1 2 3 4
9. Regular attendance 1 2 3 4
10. Is student punctual 12 3 4
11. Good role model 1 2 3 4
12. Is student motivated 12 3 4
13. Student displays appropriate maturity 1 2 3 4
14. Behavior problem 1 2 3 4
15. Displays appropriate social skills 1 2 3 4
16. Can work independently 1 2 3 4





A Clayton County School
Dr. Joe Hairston, Superintendent
Administrators 1587 McDonough Road








Dear Lead Program Participants:
I am currently working on my Education Specialist Degree. As a part ofmy six year degree
work, I am required to write a thesis study in fulfillment of the requirements for my degree. I have
selected as my field research to study the effectiveness of the Lovejoy High School LEAD
program. Part ofmy research is to survey students and teachers who are participating in the
program on their perceptions of the benefits of the LEAD program. Students or teachers choosing
to participate in the survey are protected by my assurance of confidentiality and anonymity.
Students will not put their names on the survey form.
In closing, I would like to thank you for your cooperation in completing the research questions.
I value your comments as a member of Lovejoy High School. The results of the study will be
beneficial to the Lovejoy High School LEAD program, teachers and administrators.
Sincerely,
Mary Ennis




LEAD PROGRAM STUDENT SURVEY
Directions: Please do not put your name on this survey. Please circle the response that best
answers your opinion.
1=VERY MUCH, 2=SOMEWHAT, 3=NOT MUCH, 4=NOT AT ALL
1. The LEAD program has improved my attitude toward school 1 2 3
2. Having two teachers in the classroom makes it easier for me to receive help 1 2 3
3. The LEAD program has given me more opportunities to participate in class. ...1 2 3
4. The LEAD program has made a positive difference in my grades 1 2 3
5. The LEAD program has provided more opportunities for learning through
special activities 12 3
6. I have improved my ability to get along with other students through group
work in this program 1 2 3
7. The LEAD teachers are more available to me for tutoring if I need help 1 2 3
8. Since I have been in the LEAD program, my parents have been more
interested in my school progress 1 2 3
9. The LEAD program provides opportunities for me to be creative
in my school work 1 2 3
10. I am more interested in coming to school as a result ofmy participation
in the LEAD program 1 2 3
11. I am more comfortable in the LEAD program classes as compared to
my other classes 1 2 3
12. The LEAD program has made the transition from middle school to
high school easier for me 1 2 3
13. The field trips provided by the LEAD program make learning more
interesting to me 1 2 3
14. The teachers of the LEAD program really care about my being
successful in school 12 3
15. The LEAD program has helped me to have a better discipline in the



















LEAD PROGRAM TEACHERS’ QUESTIONNAIRE
INTERVIEW
Directions: Please answer the questions on another sheet ofpaper. Do not identify
yourself Do not discuss your answers with other LEAD teachers.
1. How is the LEAD program different from a regular classroom?
2. What objective of the program do you think has been the most successful?
3. Based on your past experience in teaching, has there been an improvement in the
majority of the students’ attitudes toward school?
4. Do you think any ninth grade student could benefit from this program and why?
5. How does having two teachers in the classroom benefit the student?
6. What is the main advantage ofbeing a LEAD program teacher?
7. How much time is spent with group interaction in this program and what kind of
group activities are done?
8. What is the most fhistrating aspect about the LEAD program?
9. How is the LHS LEAD program different from the Fayette County High School
Intervention program?
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